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KAS IR EIROPAS VALODU PORTFELIS?

Eiro­pas Valo­du portfe­lis (EVP) ir ofi­ciåls do­ku­ments, kas aplie­cina 
tå îpaß­nie­ka valo­du pras­mi un pie­re­dzi valo­du apgu­vé un saskar­s­
mé ar citåm kultü­råm.

2000. gada oktobrî Eiro­pas Pado­mes Iz­glî­tî­bas minis­tru pastå­vî­gå 
ko­misija pie­ñé­ma re­zo­lü­ciju, ku­rå re­ko­mendé­ja EVP ie­vie­ßanu un 
plaßu iz­manto­ßanu. EVP paraugmo­de­lis tika iz­veidots un apro­béts 
laika pos­må no 1998. lîdz 2000. gadam. 2001. gadå – Eiro­pas valo­
du gadå – darbs pie EVP tika uz­såkts viså Eiro­på. 2004. gada så­ku­
må jau lie­lå­kå da¬a EP dalîbvalstu bija ie­sais­tî­ju­ßås dar­bå pie EVP: 
veido­jot, apro­bé­jot un pie­då­vå­jot EVP visu ve­cu­mu cilvé­kiem, kas 
må­cås valo­das – no jau­nå­ko klaßu sko­lé­niem lîdz pro­fe­sio­nå­li teh­
nis­ko sko­lu un augstsko­lu stu­dentiem.

Latvijå ir iz­strå­dåts Eiro­pas Valo­du portfe­lis pie­au­gu­ßajiem (Latvi­
jas mo­de­lis). Tas tika iz­strå­dåts Valo­du må­cî­bu centrå un 2006. ga­
då to akre­dité­ja Eiro­pas Pado­me (akre­ditå­cijas Nr. 84.2006).

Latvijas Ang¬u valo­das sko­lo­tå­ju aso­ciå­cija (LAVSA) ar valsts 
a©entü­ras “Valsts valo­das a©entü­ra” (VVA) atbalstu ir iz­strå­då­ju­si 
Eiro­pas Valo­du portfe­li jau­nå­ko klaßu sko­lé­niem (no 7 lîdz 12 ga­
diem) – “Mans Eiro­pas Valo­du portfe­lis”.

PRINCIPI

Visi EVP mo­de­¬i atbilst no­teiktiem principiem un vadlî­nijåm.

EVP ir sko­lé­na îpaßums un to var ñemt lî­dzi, pår­e­jot uz citu sko­
lu, stå­jo­ties augstsko­lå vai dar­bå.
Vér­té­tas tiek visas valo­das pras­mes, ne­atkarî­gi no tå, vai tås ir 
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ie­gü­tas for­må­lås iz­glî­tî­bas ie­tvaros vai år­pus tås.
EVP veicina müΩ­iz­glî­tî­bu un mo­tivé cilvé­kus uz­ñemties atbildî­bu 
par må­cî­ßanos, veicot paß­vér­té­ßanu un no­vér­té­ju­mu.
EVP ir veidots saskañå ar do­ku­mentu “Eiro­pas ko­pî­gås pamat­
nos­tådnes valo­du apgu­vei: må­cî­ßanås, må­cî­ßana, vér­té­ßana” 
(Com­mon Eu­ro­pe­an Fra­me­work of Re­fe­rence for Langu­a­ges: 
le­arning, te­a­ching, assessment).
Visi EVP varianti atspo­gu­¬o sko­lé­na pro­gre­su un sasnie­gu­mus 
valo­dås un ie­tver starpkultü­ru un per­so­nis­kos kontaktus un 
pie­re­dzi.
EVP padara ikvie­nas valo­das apgu­ves pro­ce­su skaidru un 
pår­skatå­mu, maksimå­li ie­sais­ta må­cî­bu pro­ce­så paßu sko­lé­nu, 
attîs­ta patstå­vî­gå dar­ba ie­mañas un pras­mi veikt paß­no­vér­té­ju­
mu, kå arî veicina sko­lé­na atbildî­bu par må­cî­bu re­zultå­tu.

“MANS EIROPAS VALODU PORTFELIS”

“Mans EVP” ir EVP variants jau­nå­kå sko­las ve­cu­ma bér­niem (no 7 
lîdz 12 gadiem). Tas valo­du apgu­ves pro­ce­så var büt

veids, kå atspo­gu­¬ot sko­lé­na valo­du apgu­ves pie­re­dzi;
sko­lé­na sasnie­gu­mu apko­po­jums valo­du apgu­vé;
do­ku­ments, kas var atras­ties vai nu pie sko­lé­na, vai sko­lo­tå­ja;
vér­tî­gas infor­må­cijas avots, kad sko­léns pår­iet uz citu sko­lu, 
vai pår­ce­¬as uz dzî­vi citå valstî.

“Mana EVP” mér­˚is ir ie­vadît sko­lé­nu valo­du apgu­ves pro­ce­så, 
kas ilgst visu dzî­vi. “Mans EVP” palîdz:

vairåk apzinå­ties daΩå­du valo­du apgu­ves svarî­gu­mu un no­zî­mi;
no­vér­tét un veicinåt kultü­ru daudz­veidî­bu;
atspo­gu­¬ot un vér­tét må­cî­ßanås pañé­mie­nus;
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attîs­tît atbildî­bu par må­cî­ßanås pro­ce­su;
padzi¬inåt zinå­ßanas un iz­pratni.

“MANA EVP” FUNKCIJAS

1. Må­cî­bu lî­dzeklis

“Mans EVP” ir sko­lé­na îpaßums. “Mans EVP” palîdz sko­lé­niem 
apzinå­ties valo­du må­cî­ßanås no­zî­mî­gu­mu un paaugstinåt sko­lé­nu 
mo­tivå­ciju, jo atß˚irî­bå no ikdie­nas klases dar­ba ßeit uz­svars ir ne­
vis uz valo­das k¬ü­du iz­skau­ßanu, bet uz sasnie­gu­mu atspo­gu­¬o­ßa­
nu. Re­gu­lå­ri apsprie­Ωot un for­mu­lé­jot må­cî­bu mér­˚us, uz­de­vu­mus 
un no­rises, sko­lé­ni pakå­pe­nis­ki ie­må­cås uz­ñemties atbildî­bu par 
savu må­cî­bu dar­bu. “Mans EVP” palîdz viñiem iz­veidot apzinå­tu 
pie­e­ju valo­du apgu­vei ne tikai sko­lå, bet arî år­pus tås, tie­co­ties 
péc citu kultü­ru un valo­du pie­re­dzes; kå arî attîs­tît må­cî­ßanås stra­
té­©ijas, kas palî­dzés må­cî­ties individu­å­li.

2. No­vérté­ßanas un sasnie­gumu uzskai­tes lî­dzeklis

“Mans EVP” rada sko­lé­nos patie­su lepnu­ma un panå­ku­mu apzi­
ñu, pår­lie­cî­bu par savåm spé­jåm, no­dro­ßinot veidus, kå parå­dît 
savu valo­das kompe­tenci citiem. “Mans EVP” var büt lî­dzeklis, 
kas veido saikni ar ve­cå­kiem.

“Manå EVP” ir aprakstî­ti valo­du må­cî­ßanås mér­˚i un sasnie­dzamie 
lî­me­ñi, tå­dé­jå­di snie­dzot atbalstu gan sko­lé­niem, gan sko­lo­tå­jiem. 
Tas ir veidots kå ne­pår­traukti, re­gu­lå­ri aiz­pildåms do­ku­ments.

“MANA EVP” UZBËVE

1. Mana valo­du pase (turpmåk – Pase)
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2. Mana valo­du bio­grå­fi­ja (turpmåk – Bio­grå­fi­ja)

3. Dos­jé

“Mana EVP” pir­majå lappu­sé ir paskaidrots, kas ir Eiro­pas Valo­du 
portfe­lis, kå­das ir tå da¬as. Ja ne­pie­cie­ßams, sko­lo­tåjs var sniegt 
plaßå­ku ie­skatu Eiro­pas Pado­mes un EVP vés­tu­ré.

1. DAÒA. MANA VALODU PASE

3. lappu­sé ir infor­må­cija par konkré­tå “Mana EVP” îpaß­nie­ku, 
4. lappu­sé atspo­gu­¬o­ta sko­lé­na valo­du pie­re­dze tajå brî­dî, kad 
såk dar­bu ar “Manu EVP”. Jå­pie­vérß sko­lé­nu uz­manî­ba valo­du 
bagå­tî­bai, kas sasto­pama viñu tu­vå­kajå apkårtné, jo dau­dziem 
no viñiem jau ir vairå­ku valo­du pie­re­dze, saru­nå­jo­ties ar ©ime­nes 
lo­cek¬iem vai drau­giem un klases­biedriem.

Må­cî­bu gada så­ku­må sko­léns 5. lappu­sé ie­raksta vie­nas valo­das 
pras­mju lî­me­ña no­vér­té­ju­mu, atzî­mé­jot lappu­ses aiz­pildî­ßanas 
datu­mu. Vélreiz to dara må­cî­bu gada vidü un beigås. Ja ne­pie­cie­
ßams no­vér­tét citas valo­das pras­mju lî­me­ni, tad iz­manto “Mana 
EVP” beigås do­tås papildu lappu­ses vai arî vajadzî­go lappu­si 
no­ko­pé. Lai varé­tu no­vér­tét savas valo­du pras­mes, sko­lé­nam vis­
pirms ir jå­ie­pazîs­tas ar atbilsto­ßajåm lappu­sém Bio­grå­fi­jå un tås 
jå­aiz­pilda (sk. paskaidro­ju­mu 15. lpp.).

Ja kå­da sko­lé­na valo­das pras­mes lî­me­nis ir augståks par A1 un 
A2, tad sko­lo­tåjs var aicinåt sko­lé­nu papildinåt ßo tabu­lu, tukßajås 
rindiñås ie­rakstot B1 vai B2.

Ja sko­léns savas valo­das zinå­ßanas un pras­mes lie­lå­ko­ties ir 
no­vér­té­jis ar “labi pro­tu”, tad sko­lé­nam vajadzé­tu ie­pazî­ties ar 
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6.–7. lpp. ie­vie­to­tajåm tabu­låm (ßo tabu­lu anglis­kais variants ir 
8.–9. lpp.) un atzî­mét 5. lappu­sé, ka ir sasniegts attie­cî­gais valo­
das apgu­ves lî­me­nis. Ja sko­léns var veikt tikai da¬u no Bio­grå­fi­jå 
miné­tå, tad 5. lappu­sé aiz­krå­so tikai da¬u no tabu­lå do­tå taisnstü­
ra. Ja attie­cî­gais valo­das pras­mes lî­me­nis vél nav sasniegts, tabu­
la 5. lappu­sé ne­tiek aiz­pildî­ta.

Pases pé­dé­jå lappu­sé atspo­gu­¬o ar valo­du apgu­vi vai to iz­manto­
ßanu sais­tî­tas no­rises. Sko­léns ie­raksta, kad pie­dalî­jies pro­jektos, 
eks­kur­sijås, sko­lé­nu apmaiñas brau­cie­nos, valo­du kur­sos, pulci­
ños, uz­stå­jies koncer­tos, u.tml.

DaΩas Pases lappu­ses var aiz­pildît pir­majå die­nå, kad no­tiek ie­pa­
zî­ßanås ar “Manu EVP”, på­ré­jås pakå­pe­nis­ki laika gaitå, papildi­
not ar jau­nu infor­må­ciju. Sko­léns re­gu­lå­ri atspo­gu­¬o savus valo­du 
(iz­ñe­mot dzimto, bet ar to var salî­dzinåt) apgu­ves un starpkultü­ru 
saskar­smes sasnie­gu­mus tabu­lå. Íajå paß­no­vér­té­ju­ma tabu­lå ir 
do­ti tikai A1 un A2 lî­me­ñi un ir atstå­ta vie­ta B1 un B2 lî­me­nim. Tå 
kå lî­me­nis C no­zî­mé ne tikai augstu valo­das pras­mju lî­me­ni, bet 
arî zinå­mu brie­du­mu un pie­re­dzi valo­du apgu­vé, tad sko­lé­nus nav 
ie­teicams ie­dro­ßinåt atzî­mét ßo lî­me­ni “Manå EVP”.

2. DAÒA. MANA VALODU BIOGRÅFIJA

Bio­grå­fi­jå sko­léns sniedz pår­skatu par savu valo­du må­cî­ßanås 
pie­re­dzi un starpkultü­ru saskar­smi no­rå­dot, kur, kad un kå tas ir 
no­ticis. Paß­no­vér­té­ju­ma lapås do­tie po­zitî­vie es va­ru, es pro­tu for­
mu­lé­ju­mi palîdz sko­lé­nam attîs­tît må­cî­ßanås straté­©ijas un veidot 
pår­lie­cî­bu par savåm spé­jåm.

Tabu­lå 13. un 14. lappu­sé sko­léns ie­raksta valo­du, par ku­ru 
sniegs infor­må­ciju; kå­péc un kur konkré­tå valo­da tiek apgü­ta, ie­
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krå­so­jot atbilsto­ßo aplî­ti. Ja ne­pie­cie­ßams ie­k¬aut infor­må­ciju par 
vél citåm valo­dåm, var iz­mantot papildu lappu­ses, ku­ras do­tas 
“Mana EVP” beigås, vai arî no­ko­pét 13. un 14. lappu­si.

Bio­grå­fi­jas turpmå­kajås lappu­sés sko­léns re­gu­lå­ri atspo­gu­¬o iz­mai­
ñas savås valo­das pras­més, tas palîdz sko­lé­niem apzinå­ties un 
no­vér­tét savus sasnie­gu­mus valo­du apgu­vé.

Bio­grå­fi­ju ie­teicams aiz­pildît klasé ar sko­lo­tå­ja lîdz­dalî­bu ik péc no­
teikta inter­vå­la, iz­vé­lo­ties optimå­lå­ko variantu:

pirms vai péc brîvlaikiem,
se­mes­tra beigås,
må­cî­bu gada beigås.

Sko­lé­niem vajadzé­tu re­gu­lå­ri papildinåt Dos­jé, ie­vie­to­jot savu la­
bå­ko dar­bu parau­gus.

Turpmå­kajos må­cî­bu gados, kad sko­lé­ni ir iz­pratu­ßi “Mana EVP” 
no­zî­mi un ir gatavi uz­ñemties atbildî­bu par savu må­cî­bu dar­bu, 
Bio­grå­fi­ju var aiz­pildît patstå­vî­gi, re­gu­lå­ri atspo­gu­¬o­jot savus sa­
snie­gu­mus valo­das apgu­vé. Valo­das pras­mju A2 lî­me­ña lappu­sés 
var ie­rakstît vér­té­ju­mu trîs reizes, katru reizi atzî­mé­jot lappu­ses aiz­
pildî­ßanas datu­mu. Ne­pie­cie­ßamî­bas gadî­ju­må “Manu EVP” var 
papildinåt, iz­manto­jot papildu lappu­ses vai no­ko­pé­jot vajadzî­gås 
lappu­ses.

Bio­grå­fi­jå ir ie­k¬au­tas pie­cas valo­das pras­mju paß­no­vér­té­ßanas 
sada¬as, ko var no­saukt arî par valo­das må­cî­ßanås die­nas­grå­ma­
tu. Sko­lé­ni vér­té savas klau­sî­ßanås, ru­nå­ßanas (mo­no­logs un dia­
logs), lasî­ßanas un rakstî­ßanas pras­mes.
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Ja sko­léns var/prot iz­darît to, kas rakstîts valo­das pras­mju aprak­
stos, tad atbilsto­ßo aplî­ti aiz­krå­so visu. Ja sko­léns var/prot to iz­da­
rît da¬é­ji, tad atbilsto­ßo aplî­ti aiz­krå­so da¬é­ji.

Pår­ru­nå­jot konkré­tås valo­das pras­mes klasé, tås var apspriest 
dzimtajå valo­då; sko­lo­tåjs var palî­dzét, do­dot konkré­tus pie­mé­rus 
sveß­valo­då:

Inte­raction: A 2 “I can ask and answer sim­ple qu­estions about 
fa­miliar to­pics. (we­ather, hobbies, mu­sic…)”

Sko­lo­tåjs jau­tå, “What is your fa­vou­rite pop group?” Sko­lé­na ie­
spé­jamå atbilde: “My fa­vou­rite pop group is Bra­instorm.”

Apgüs­tot valo­das pras­mes

må­cås atbilsto­ßi sko­lo­tå­ja iz­strå­då­tajai må­cî­bu pro­grammai, 
pe­rio­dis­ki pår­skatot valo­das pras­mes aprakstus un atzî­mé­jot, 
ku­ras no tåm ir iz­de­vies apgüt;
iz­vé­las daΩus konkré­tus mér­˚us, visiem ko­på klasé vie­no­jo­
ties par to, cik ilgå laikå ßos mér­˚us ie­spé­jams sasniegt (ja ir 
ie­spé­jams, tos var uz­rakstît plakå­ta veidå un pie­likt klasé pie 
sie­nas).

“Mans EVP” ir papildinåts ar Pie­liku­mu – Bio­grå­fi­jas tulko­ju­mu 
ang¬u valo­då. Veicot paß­no­vér­té­ju­mu, sko­léns var iz­vé­lé­ties, ku­ru 
valo­du iz­mantot. Vieglåk bü­tu iz­mantot latvie­ßu variantu, jo svarî­gi 
ir tas, ka sko­léns prot, pie­mé­ram, iz­lasît tekstu un uz­tvert galve­no 
do­mu, bet ne­vis tas, ka viñß ßo pras­mi prot no­for­mu­lét ang¬u valo­
då: “I can re­ad and understand the key points in so­me re­al things 
like ma­ga­zines and newspa­pers”.

÷
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Savu­kårt, ja sko­lé­nam jau ir labas valo­das pras­mes, viñam büs 
inte­re­santåk iz­mantot ßîs paßas lapas sveß­valo­då. Ir plå­nots pa­
kå­pe­nis­ki papildinåt “Manu EVP” ar valo­das pras­mju lappu­sém 
citås valo­dås.

3. DAÒA. DOSJ‰

Jau­nå­kå sko­las ve­cu­ma bér­niem Dos­jé ir vis­svarî­gå­kå “Mana 
EVP” da¬a. Så­kot dar­bu ar “Manu EVP”, ne­pie­cie­ßams ko­pî­gi ap­
spriest, kå­di dar­bu parau­gi vis­labåk atspo­gu­¬os valo­das apgu­ves 
pro­gre­su. Dos­jé var ie­vie­tot:

îpaßi no­zî­mî­gus vai inte­re­santus må­jas un klases dar­bus;
paßu sko­lé­nu sagatavo­tos uz­de­vu­mus vai jau­tå­ju­mus;
zî­mé­ju­mus, kas ilus­tré viñu sasnie­gu­mus (pie­mé­ram, vår­diñu 
apgu­vé);
apgü­to vår­du sarakstus (pie­mé­ram, pa té­måm);
atskaites lapas par no­klau­sî­tajiem vai iz­lasî­tajiem stås­tiem un 
grå­matåm;
vés­tu­les drau­giem (e-pas­ta vés­tu­¬u iz­dru­kas);
dzies­mu un dze­jo­¬u tekstus;
fo­to­grå­fi­jas (pie­mé­ram, ce­¬o­ju­mu);
pro­jektu dar­bus vai atskaites par tiem;
valo­das apgu­ves pañé­mie­nu analî­zi;
au­dio/video/DVD ie­rakstus.

Ie­teicams ro­sinåt sko­lé­nus ne tikai ie­vie­tot Dos­jé savus labå­kos 
dar­bus, bet arî aicinåt sko­lé­nus tos pår­rakstît, uz­labot un tikai tad 
pie­vie­not labå­ko dar­bu iz­lasei.

Ie­teicams re­gu­lå­ri (pirms brîvlaika vai reizi mé­ne­sî) sarî­kot Dos­jé 
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iz­stå­di vai apsprie­ßanu (på­ros vai gru­pås), lai sko­lé­ni varé­tu pama­
tot savu iz­vé­li.

KÅ STRÅDÅT AR “MANU EVP”?

Ie­teicams ie­pazî­ties ar “Manu EVP” må­cî­bu gada så­ku­må un pår­
ru­nåt:

“Mana EVP” no­zî­mi, atspo­gu­¬o­jot sasnie­gu­mus valo­du apgu­
vé, kas sko­lé­niem ‘atver dur­vis uz Eiro­pu’;
sko­lé­nu pie­re­dzi valo­du lie­to­ßanå;
sko­lé­nu pie­re­dzi saskar­smé ar citu kultü­ru pår­ståvjiem;
sko­lé­nu pie­re­dzi ce­¬o­ju­mos;
kå sko­lé­ni apgu­vu­ßi sveß­valo­das;
kå labåk apgüt sveß­valo­du;
ko sko­lé­ni jau ir ie­må­cî­ju­ßies;
ko sko­lé­ni må­cî­sies sveß­valo­du stundås;
kå må­cî­bu pro­ce­så varé­tu iz­mantot “Manu EVP”;
parå­dît daΩus aiz­pildî­tus “Mana EVP” parau­gus.

Klasé ko­pî­gi var pår­ru­nåt visas trîs “Mana EVP” da¬as, to uz­bü­vi, 
kå arî aiz­pildît daΩas (vai visas) lappu­ses Pasé.

Sko­lé­niem bü­tu jå­saprot, ka

“Mans EVP” ir viñu îpaßums;
må­cî­bu gada laikå to var glabåt må­jås vai sko­lå;
tajå var ie­vie­tot savus labå­kos dar­bus un atzî­mét savus sasnie­
gu­mus valo­das apgu­vé;
“Mans EVP” palî­dzés sko­lé­niem iz­prast savu pro­gre­su valo­das 
apgu­vé;

÷

÷
÷
÷
÷
÷
÷
÷
÷
÷

÷
÷
÷

÷
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sko­lé­ni var rå­dît to citiem, de­monstré­jot savas valo­du pras­
mes;
to var ñemt lî­dzi, pår­e­jot uz citu sko­lu vai pår­ce­¬o­ties dzî­vot uz 
citu valsti.

Ir vairå­kas ie­spé­jas, kå strå­dåt ar “Manu EVP”. Sko­lo­tåjs iz­vé­las 
optimå­lå­ko un saviem au­dzékñiem atbilsto­ßå­ko:

vis­pirms ie­pazî­ties ar Pasi, apskatît un iz­pé­tît Bio­grå­fi­ju, atzî­
mét valo­das apgu­ves mér­˚us un savus sasnie­gu­mus, kå arî 
no­skaidrot, kå­dus mate­riå­lus ie­vie­tot Dos­jé. Tad atgriez­ties 
pie Pases, ro­sinot sko­lé­nus no­vér­tét savu valo­das kompe­tenci 
un konkré­tas valo­das apgu­ves lî­me­ñus, balsto­ties uz Bio­grå­fi­jå 
atzî­mé­to infor­må­ciju, iz­pé­tît paß­no­vér­té­ju­ma tabu­las, un tad 
aiz­pildît paß­no­vér­té­ju­ma lappu­si (5. lpp.);
såkt ar Dos­jé, aicinot sko­lé­nus kråt savus labå­kos dar­bus. Péc 
kå­da laika, kad sko­lé­ni jau prot papildinåt savus Dos­jé, såk 
dar­bu ar Bio­grå­fi­ju. Sko­lo­tåjs palîdz sko­lé­niem no­vér­tét savu 
valo­du apgu­ves pro­gre­su un do­måt par tå­lå­ko. Tikai péc tam 
sko­lé­ni aiz­pilda Pasi. Sko­lo­tåjs paskaidro, kå sko­lé­ni var attîs­
tît savu lingvis­tis­ko identitå­ti, aiz­pildot paß­no­vér­té­ju­ma tabu­lu 
(ßis ce¬ß varé­tu büt vairåk pie­mé­rots jau­nå­kå sko­las ve­cu­ma 
bér­niem);
îsu­må ie­pazî­ties ar visåm da¬åm, aiz­pildît to, ko bér­ni spéj 
aiz­pildît, må­cî­bu gada laikå pie­vér­ßo­ties atse­viß­˚åm da¬åm un 
sada¬åm.

“Manå EVP” ir ie­vie­to­ti ie­teiku­mi, kå labåk iz­kopt katru valo­das 
pras­mi, kå vieglåk saprast citus un iz­teikties paßam. Dar­bu ar 26. 
un 27. lappu­si bü­tu jå­veic klasé, lai pie­vér­stu sko­lé­nu uz­manî­bu 
daΩå­dåm valo­das apgu­ves straté­©ijåm.

÷

÷

÷

÷

÷
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Lai ro­sinå­tu sko­lé­nus valo­du apgu­vé iz­mantot efektî­vas me­to­des 
un lai ro­sinå­tu sko­lé­nus aktî­våk ie­sais­tî­ties savu valo­das sasnie­gu­
mu iz­vér­té­ßanå, sko­lo­tå­ji må­cî­bu stundås var iz­mantot daΩå­das 
må­cî­bu dar­bî­bas un me­to­des:

sasniegto må­cî­bu mér­˚u apsprie­ßana un jau­nu mér­˚u iz­vir­zî­ßa­
na;
darbs på­ros un gru­pås (piem., gatavo­jot atbildes visas klases 
priekßå), kå arî ßî dar­ba no­vér­té­ßana;
savu un klases­biedru må­jas­dar­bu pår­bau­dî­ßana un no­vér­té­ßana;
uz­de­vu­mu un pår­bau­des jau­tå­ju­mu par apgü­to må­cî­bu mate­riå­
lu sagatavo­ßana;
må­cî­bu pañé­mie­nu iz­vé­le (piem., kå vieglåk ie­gau­mét jau­nos 
vår­dus);
klases un må­jas­dar­bu iz­vé­le, u.tml.

÷

÷

÷
÷

÷

÷
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PAÍNOV‰RT‰JUMA TABULA

A1 A2
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lau­sî­ßanås

Es sapro­tu pazîs­tamus 
vår­dus un daΩas ¬o­ti 
vienkår­ßas frå­zes, kad 
lé­ni un skaidri ru­nå par 
mani, manu ©ime­ni un 
tu­vå­ko apkårtni.

Es sapro­tu atse­viß­˚as frå­zes 
un bie­Ωåk lie­to­tos vår­dus iz­tei­
ku­mos, kam ir sais­tî­ba ar mani 
(pie­mé­ram, vienkår­ßu infor­må­
ciju par se­vi un ©ime­ni, ie­pirkßa­
nos, dzî­ves vie­tu, dar­bu). Es va­
ru uz­tvert galve­no do­mu îsos, 
vienkår­ßos un skaidri iz­ru­nå­tos 
paziño­ju­mos, slu­dinå­ju­mos.

Lasî­ßana

Es sapro­tu pazîs­tamus 
vår­dus un no­sau­kumus, 
kå arî ¬o­ti vienkår­ßus 
teiku­mus, pie­mé­ram, 
paziño­ju­mos, plakå­tos, 
katalo­gos.

Es varu iz­lasît ¬o­ti îsus un vien­
kår­ßus tekstus. Es varu samek­
lét konkré­tu infor­må­ciju vienkår­
ßos, ar ikdie­nas dzî­vi sais­tî­tos 
tekstos: slu­dinå­ju­mos, re­klå­miz­
de­vu­mos, édienkar­tés, sarak­
stos. Es varu saprast îsas un 
vienkår­ßas privå­tås vés­tu­les.
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Es varu vienkår­ßå veidå 
sazinå­ties, ja saru­nu 
biedrs teikto var lé­nåm 
atkår­tot vai pateikt ci­
tiem vår­diem un palîdz 
man for­mu­lét to, ko es 
cenßos pasacît. Es varu 
uz­dot vienkår­ßus jau­tå­ju­
mus un atbildét uz tiem 
saru­nå par man ¬o­ti labi 
zinå­måm té­måm.

Es varu sazinå­ties paras­tås 
ikdie­niß­˚ås situ­å­cijås, kur 
no­tiek vienkår­ßa infor­må­cijas 
apmaiña par man zinå­miem 
te­matiem vai dar­bî­båm. Es 
varu ie­sais­tî­ties ¬o­ti îså saru­nå 
par sadzî­vis­kiem jau­tå­ju­miem, 
to­mér mana valo­das pras­me 
ir ne­pie­tie­kama, lai patstå­vî­gi 
veido­tu dialo­gu.
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Es varu vienkår­ßos teiku­
mos pastås­tît par savu 
dzî­ves­vie­tu un cilvé­
kiem, ku­rus pazîs­tu.

Es varu vienkår­ßos teiku­mos 
pastås­tît par savu ©ime­ni un 
citiem cilvé­kiem, dzî­ves apståk­
¬iem, savu iz­glî­tî­bu un paß­reizé­
jo vai ie­priekßé­jo dar­bu.
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Es pro­tu uz­rakstît îsu, 
vienkår­ßu tekstu, pie­mé­
ram, no­sü­tît apsveiku­ma 
pastkar­ti. Es pro­tu aiz­pil­
dît veidlapas ar per­so­
nas datiem, pie­mé­ram, 
ie­rakstît savu vår­du, 
pilso­nî­bu un adre­si vies­
nî­cas re­©is­trå­cijas lapå.

Es varu uz­rakstît îsas zî­mî­tes 
un vienkår­ßus paziño­ju­mus. Es 
pro­tu uz­rakstît ¬o­ti vienkår­ßu 
vés­tu­li, pie­mé­ram, iz­sakot kå­
dam pateicî­bu.

 

B1 B2
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lau­sî­ßanås

Es sapro­tu galve­no satu­ru 
skaidrå un lite­rå­ri pareizå ru­
nå par pazîs­tamåm té­måm, 
ar ku­råm es saskaros dar­
bå, sko­lå, brî­vajå laikå utt. 
Es sapro­tu radio un te­le­vî­
zijas raidî­ju­mu satu­ru tad, 
kad samé­rå lé­ni un skaidri 
ru­nå par aktu­å­liem no­tiku­
miem vai te­matiem, ku­ri ma­
ni inte­re­sé per­so­nî­gi vai pro­
fe­sio­nå­li.	

Es varu saprast garå­ku ru­
nu un lekcijas, se­kot lî­dzi 
pat sareΩ­©î­tai ar­gu­mentå­ci­
jai, ja te­mats ir pie­tie­kami 
pazîs­tams. Es sapro­tu gan­
drîz visu te­le­vî­zijas ziñås un 
re­por­tå­Ωås par jau­nå­kajiem 
no­tiku­miem. Es sapro­tu 
gandrîz visas filmas lite­rå­ra­
jå ru­nå.
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Lasî­ßana

Es sapro­tu tekstus, ku­ros 
iz­manto­ta ikdie­nå bie­Ωi 
lie­to­ta vai ar manu dar­bu 
sais­tî­ta valo­da. Es varu 
saprast privå­tajås vés­tu­lés 
aprakstî­tos no­tiku­mus, iz­jü­
tas un vélmes.

Es varu iz­lasît pår­skatus 
un rakstus par aktu­å­låm 
pro­blé­måm, ku­ros au­tors 
pauΩ no­teiktu attieksmi vai 
vie­dokli. Es varu saprast 
müs­die­nu pro­zas dar­bus.
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Es spé­ju år­zemju ce­¬o­ju­ma 
laikå sazinå­ties situ­å­cijås, 
kur ne­pie­cie­ßams ru­nåt. 
Es varu bez ie­priekßé­jas 
sagatavo­ßanås ie­sais­tî­ties 
saru­nå par man zinå­miem 
vai mani inte­re­sé­jo­ßiem, kå 
arî ar ikdie­nas dzî­vi sais­tî­
tiem te­matiem (pie­mé­ram, 
“©ime­ne”, “va¬as­prieks”, 
“darbs”, “ce­¬o­ßana”, “jau­
nå­kie no­tiku­mi”).

Es varu diez­gan brî­vi un 
bez sagatavo­ßanås sazi­
nå­ties ar dzimtås valo­das 
ru­nå­tå­jiem. Es varu aktî­vi 
pie­dalî­ties dis­ku­sijås par 
man zinå­måm pro­blé­måm, 
pamato­jot un aiz­stå­vot sa­
vu vie­dokli.
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Es pro­tu veidot un sais­tît 
ko­på iz­teiku­mus, lai pa­
stås­tî­tu par pie­re­dzé­to 
un daΩå­diem no­tiku­miem, 
saviem sapñiem, ce­rî­båm 
un vélmém. Es varu îsi pa­
matot un paskaidrot savus 
uz­skatus un no­do­mus. Es 
varu pastås­tît stås­tu, iz­klås­
tît grå­matas vai filmas sa­
tu­ru un iz­teikt par to savu 
attieksmi.

Es varu sniegt skaidru un 
vis­pu­sî­gu daΩå­du té­mu 
iz­klås­tu, kas ie­tilpst manå 
inte­re­ßu lo­kå. Es varu pa­
matot savus uz­skatus par 
kå­du strî­dî­gu jau­tå­ju­mu, 
iz­vér­té­jot atß˚irî­gos vie­dok­
¬us.
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Es pro­tu uz­rakstît vienkår­
ßu, sais­tî­tu tekstu par jau­tå­
ju­miem, kas man ir zinå­mi 
vai mani inte­re­sé. Es varu 
uz­rakstît vés­tu­li, aprakstot 
tajå savus pår­dzî­vo­ju­mus 
un ie­spaidus.

Es varu uz­rakstît skaidru, 
de­talizé­tu tekstu par daΩå­
diem jau­tå­ju­miem, kas skar 
manu inte­re­ßu lo­ku. Es varu 
uz­rakstît ese­ju vai ziño­ju­
mu, dot rakstis­ku infor­må­ci­
ju, kå arî ar­gu­mentét vie­nu 
vai otru vie­dokli. Es pro­tu 
uz­rakstît vés­tu­les, iz­ce­¬ot 
man no­zî­mî­gå­kos no­tiku­
mus un ie­spaidus.

C1 C2
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Es varu saprast garå­ku 
ru­nu arî tad, ja tai nav 
skaidra uz­bü­ve un ir 
vå­ji iz­teiktas lo­©is­kås 
sakarî­bas. Es bez pü­
lém sapro­tu te­le­vî­zijas 
raidî­ju­mus un filmas.

Es bez grü­tî­båm sapro­tu jebku­
ru ru­nas veidu – gan tie­ßå sa­
ziñå teikto, gan pår­raidî­to pat 
tad, ja åtrå tempå ru­nå dzim­
tås valo­das lie­to­tåjs. Es varu 
saprast ru­nå­tå­jus ar daΩå­dåm 
iz­ru­nas îpatnî­båm.

Lasî­ßana

Es varu saprast garus 
un sareΩ­©î­tus daΩå­da 
tipa tekstus, iz­pro­tot sti­
la atß˚irî­bas. Es varu sa­
prast spe­ciå­los rakstus 
un garå­kas tehnis­kås 
instrukcijas, pat tad, ja 
tås ne­attie­cas uz manu 
dar­bî­bas jo­mu.

Es bez grü­tî­båm varu iz­lasît da­
Ωå­da tipa, uz­bü­ves vai valo­das 
ziñå sareΩ­©î­tus tekstus: ro­kas­
grå­matas, spe­ciå­los rakstus, 
lite­rå­ros dar­bus.
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Es varu veikli un brî­vi iz­
teikties, pie­mé­ro­tus vår­
dus un iz­teicie­nus îpaßi 
ne­meklé­jot. Es pro­tu 
pras­mî­gi lie­tot valo­du 
gan ikdie­nas situ­å­cijås, 
gan dar­ba vajadzî­båm. 
Es pro­tu pre­cî­zi for­mu­
lét savas do­mas un 
uz­skatus un pras­mî­gi 
uz­tu­rét saru­nu.

Es varu bez grü­tî­båm pie­dalî­
ties jebku­rå saru­nå vai dis­ku­
sijå, labi pår­zinu idio­må­tis­kos 
iz­teicie­nus un sarunvalo­das 
vår­dus. Es varu ru­nåt pilnî­gi 
brî­vi un pre­cî­zi iz­teikt vår­da 
no­zî­mes smalkå­kås nianses. 
Ja valo­das lie­to­ju­må man ro­
das grü­tî­bas, es pro­tu tik veikli 
pår­veidot sacî­to, ka citi to 
ne­mana.

M
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no­
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Es varu sniegt skaidru 
un vis­pu­sî­gu sareΩ­©î­tu 
té­mu iz­klås­tu, ie­k¬aut 
tajå pakår­to­tus jau­tå­ju­
mus, iz­vérst atse­viß­˚as 
té­zes un no­beigt ar atbil­
sto­ßiem se­cinå­ju­miem.

Es varu pilnî­gi brî­vi, skaidri un 
ar­gu­menté­ti, konkré­tajai situ­
å­cijai atbilsto­ßå veidå sniegt 
kå­das té­mas iz­klås­tu. Es pro­tu 
veidot savu stås­tî­ju­mu tå, lai 
klau­sî­tå­jam bü­tu vieglåk uz­tvert 
un ie­gau­mét svarî­gå­kås vie­tas.

R
A

K
S

TÈÍ
A

N
A

Es pro­tu skaidri un 
lo­©is­ki uz­rakstît savas 
do­mas, iz­teikt savu vie­
dokli. Es varu uz­rakstît 
vés­tu­li, ese­ju vai ziño­ju­
mu par sareΩ­©î­tiem jau­
tå­ju­miem, iz­ce­¬ot to, ko 
es uz­skatu par no­zî­mî­
gu un svarî­gu. Es pro­tu 
rakstît konkré­tam lasî­tå­
jam pie­mé­ro­tå stilå.

Es pro­tu uz­rakstît skaidru, 
lo­©is­ku tekstu atbilsto­ßå stilå. 
Es varu uz­rakstît sareΩ­©î­tas 
vés­tu­les, re­fe­rå­tus vai rakstus 
tå, lai lasî­tå­jam bü­tu viegli 
pamanît un atce­ré­ties svarî­gå­
kås vie­tas. Es varu uz­rakstît 
pår­skatus un re­cenzijas gan 
par lite­rå­rajiem, gan spe­ciå­lås 
lite­ratü­ras dar­biem.

π Council of Eu­ro­pe/Conseil de l'Eu­ro­pe
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Euro­pe­an Language Port­fo­lio: accre­di­ted mo­del No. 92.2007.

Awar­ded to the Latvian As­so­ciation of Te­achers of English (LATE) in collabo­ration with 
the State Langu­age Agency.

Web site: www.va­lo­da.lv

The Eu­ro­pe­an Langu­age Portfo­lio for young le­ar­ners (age 7–12) conforms to common 
Principles and Guide­lines.

The copyright of the title “Eu­ro­pe­an Langu­age Portfo­lio”, the “Eu­ro­pe­an Langu­age 
Portfo­lio” Lo­go and the standard pages in the Pas­sport section be­long to the Council 
of Eu­ro­pe.

Descriptors used in ELP are taken from IILT 1.2001 (rev. 2004), CILT 70.2006, and have 
be­en wor­ked out by the pro­ject group accor­ding to the re­quire­ments of the Natio­nal 
Standards.
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WHAT IS 

THE EUROPEAN LANGUAGE PORTFOLIO?

The Eu­ro­pe­an Langu­age Portfo­lio (ELP) is an offi­cial do­cu­ment 
which re­cords the langu­age skills and the langu­age ex­pe­riences 
as well as the cross-cultu­ral contacts of the owner of the portfo­lio.

In Octo­ber of 2000, Langu­age Po­licy Division, Council of Eu­ro­pe, 
to­ok a re­so­lu­tion which re­commended the intro­duction and dis­se­
mination of the ELP. A sample of the ELP was de­ve­lo­ped and pilo­
ted from 1998 to 2000. In 2001, the Eu­ro­pe­an Ye­ar of Langu­ages, 
work on the ELP star­ted in many Eu­ro­pe­an countries. At the be­
ginning of 2004, the majo­rity of Eu­ro­pe­an countries had be­co­me 
involved in the ELP: de­ve­lo­ping, pilo­ting and offe­ring the ELP to 
all age groups which we­re involved in le­ar­ning langu­ages – from 
the youngest scho­olchild to pro­fes­sio­nal technical and ter­tiary 
le­vel stu­dents.

Latvia has de­ve­lo­ped an ELP for Adults (lo­cal ver­sion). This was 
de­ve­lo­ped in the Public Ser­vice Langu­age Centre and in 2006 
was accre­dited by the Council of Eu­ro­pe (accre­dited mo­del No 
84.2006).

The Latvian As­so­ciation of Te­achers of English with the support 
of State Langu­age Agency has de­ve­lo­ped an ELP for Young Le­ar­
ners (age 7–12) My Eu­ro­pe­an Langu­age Portfo­lio – “My ELP”.

PRINCIPLES

All ELP mo­dels adhe­re to cer­tain principles and guide­lines.
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The ELP be­longs to the stu­dent and can be taken with them 
when they change scho­ols, enter an institu­tion of higher le­ar­
ning or start wor­king.
All the langu­age skills are evalu­ated re­gardless of whether 
they have be­en le­arnt for­mally or infor­mally.
The ELP encou­rages life-long le­ar­ning and encou­rages pe­op­
le to take res­ponsibility for their le­ar­ning and their self-as­ses­
sment and evalu­ation.
The ELP has be­en de­ve­lo­ped in accor­dance with the Common 
Eu­ro­pe­an Frame­work of Re­fe­rence for Langu­ages: le­ar­ning, 
te­aching and as­ses­sment.
All mo­dels of the ELP re­flect a stu­dent‘s pro­gress and achie­ve­
ments in langu­age le­ar­ning and encompass cultu­ral and per­so­
nal contacts and ex­pe­rience.
The ELP cle­arly shows the le­ar­ning pro­cess of any langu­age 
and tries to comple­tely involve the stu­dent in this pro­cess; it 
also de­ve­lops au­to­no­mous le­ar­ning and the skills to self-eva­
lu­ate as well as encou­raging the stu­dent to take res­ponsibility 
for their own le­ar­ning.

“MY EUROPEAN LANGUAGE PORTFOLIO”

“My ELP” is an ELP de­ve­lo­ped for young langu­age le­ar­ners aged 
betwe­en 7–12 ye­ars. Du­ring the langu­age le­ar­ning pro­cess it can be:

so­mething that re­flects the stu­dent‘s langu­age le­ar­ning ex­pe­
rience;
a summary of the stu­dent‘s langu­age le­ar­ning achie­ve­ments;
a do­cu­ment which can be kept by the stu­dent or by the te­a­
cher;
an impor­tant sour­ce of infor­mation if the stu­dent trans­fers to 
another scho­ol or go­es to live in another country.

÷
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The aim of “My ELP” is to intro­du­ce the stu­dent to the langu­age 
le­ar­ning pro­cess which will last all their lives i.e. life-long le­ar­ning. 
“My ELP” will help stu­dents to:

under­stand the impor­tance of le­ar­ning a number of langu­ages;
as­sess and mo­tivate multi-cultu­ralism;
re­flect upon and as­sess the le­ar­ning strate­gies;
de­ve­lop a sense of res­ponsibility for the le­ar­ning pro­cess;
ex­pand their knowledge and under­standing.

THE FUNCTIONS OF “MY ELP”

1. A Te­aching To­ol

“My ELP” be­longs to the stu­dent. It helps stu­dents to under­stand 
the impor­tance of le­ar­ning langu­ages and to incre­ase their mo­ti­
vation, be­cau­se, unlike class work, the emphasis he­re is not on 
eliminating langu­age er­rors, but on highlighting achie­ve­ments. 
By re­gu­larly dis­cus­sing and de­ciding on le­ar­ning objectives and 
pro­ces­ses, stu­dents gradu­ally le­arn to take res­ponsibility for 
their own le­ar­ning. “My ELP” helps them to de­ve­lop a conscio­us 
appro­ach to langu­age le­ar­ning, not only in scho­ol, but outside of 
scho­ol, as they se­ek other cultu­ral and langu­age ex­pe­riences, as 
well as de­ve­lo­ping le­ar­ning-to-le­arn strate­gies for individu­al work.

2. An Assessment and Achie­ve­ment To­ol

“My ELP” truly makes stu­dents proud of their achie­ve­ments and 
gives them confi­dence in their own strengths and helps them to 
find ways of de­monstrating their langu­age compe­tency to others. 
“My ELP” can be a me­ans to encou­rage clo­ser links with parents.

÷
÷
÷
÷
÷
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“My ELP” contains de­fi­ned langu­age le­ar­ning objectives and 
achie­vable le­vels, thus suppor­ting both the stu­dent and the te­a­
cher. It has be­en de­ve­lo­ped as a do­cu­ment which is to be used 
on a re­gu­lar and continu­ous basis.

THE STRUCTURE OF “MY ELP”

1. My Langu­age Pas­sport (Pas­sport)

2. My Langu­age Bio­graphy (Bio­graphy)

3. Dos­sier

The first page of “My ELP” contains an ex­planation of what the 
Eu­ro­pe­an Langu­age Portfo­lio is and what it consists of. If ne­ces­
sary, the te­acher can give the stu­dents a mo­re de­tailed insight 
into the Council of Eu­ro­pe and the his­tory of the ELP.

PART 1: MY LANGUAGE PASSPORT

The 3rd page indicates, who the owner of the “My ELP” is, and 
page 4 re­flects the stu­dent’s langu­age ex­pe­rience at the mo­ment 
that they have ope­ned their portfo­lios. The stu­dents should be 
made aware of the linguis­tic richness of their imme­diate sur­roun­
dings as well as many of them have alre­ady had ex­pe­rience in 
se­ve­ral langu­ages spo­ken in their families, among friends and 
clas­smates.

At the be­ginning of the scho­ol ye­ar, the stu­dent writes in their 
as­ses­sment of their 1st, 2nd or 3rd langu­age skills le­vel on page 5, 
making su­re that they put in the date on which they have filled in 
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the infor­mation. They do it again in the middle and at the end of 
the scho­ol ye­ar. If it is ne­ces­sary to as­sess the langu­age skills of 
mo­re than one langu­age, additio­nal pages can be used from the 
pro­vided ones at the back of “My ELP” or additio­nal pages can 
be pho­to­co­pied. In or­der to as­sess their langu­age skills, the stu­
dent first ne­eds to lo­ok at the res­pective pages in the Bio­graphy 
and fill them in (see instructions on page 15).

If a stu­dent’s langu­age skills le­vel ex­ce­eds A1 and A2, then the te­
acher can offer to ex­tend the table and to write in B1 or even B2 
in the space pro­vided.

If the stu­dent can do most of the things mentio­ned in the descrip­
tors well, they can consult the tables on pages 6–7 (the English 
ver­sion is on pages 8–9) and mark that they have mas­te­red the 
res­pective le­vel (in the table on page 5). If they can do only part 
of the things mentio­ned in the Bio­graphy, they can mark that they 
have re­ached the res­pective le­vel par­tially (see the description on 
top of page 5). If they have not re­ached the le­vel yet, they le­ave 
the space in the table on page 5 empty.

The last page of the Pas­sport has to re­flect the situ­ations which 
are connected with either langu­age le­ar­ning or usage pro­ces­ses. 
The stu­dent writes in when they have par­ticipated in pro­jects, 
ex­cur­sions, stu­dent ex­changes, langu­age cour­ses, per­for­med on 
concerts, etc.

So­me of the pages of the Pas­sport can be filled in on the first day, 
when stu­dents are intro­du­ced to “My ELP”, and the rest will be fil­
led in gradu­ally as the stu­dents gain new infor­mation. The stu­dent 
on a re­gu­lar basis will indicate their langu­age (exclu­ding native 
langu­age, but they can compare it to that) le­ar­ning achie­ve­ments 
and cross-cultu­ral contacts in the table. In the as­ses­sment table, 
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the grid for only A1, A2 and B1 is given though space has be­en 
left to insert a B2 row. As le­vel C is me­ant for the highest le­vel of 
langu­age acquisition and would as­su­me a cer­tain le­vel of matu­rity 
and ex­pe­rience in langu­age le­ar­ning, then it is not re­commended 
that stu­dents should try to re­flect this le­vel in their “My ELP”.

PART 2: MY LANGUAGE BIOGRAPHY

In the Bio­graphy, the stu­dent gives de­tails of their langu­age 
le­ar­ning ex­pe­rience and cross-cultu­ral contacts, giving spe­cific 
examples of when, whe­re and how this has happe­ned. The can-
do state­ments in the self-as­ses­sment pages help the stu­dent to 
de­ve­lop their le­ar­ning strate­gies and to gain confi­dence about 
their abilities.

On pages 13 and 14 the stu­dents fill in infor­mation about one 
langu­age and mark why and whe­re the spe­cific langu­age is being 
le­arnt. If ne­ces­sary, additio­nal pages can be used or pages 13 
and 14 can be co­pied, so that infor­mation about additio­nal langu­
ages can be re­cor­ded.

In the re­maining pages of the Bio­graphy the stu­dent will re­gu­larly 
mark the changes in their langu­age skills and this will help them 
to under­stand and as­sess their langu­age le­ar­ning achie­ve­ments.

At the be­ginning, it is re­commended that after spe­cific time pe­
riods, the Bio­graphy is filled in with the help of the te­acher. The 
best option should be cho­sen i.e.:

be­fo­re or after the ho­lidays,
at the end of every se­mes­ter,
at the end of the scho­ol ye­ar.

÷
÷
÷
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The stu­dents should also re­gu­larly add samples of their best work 
to the Dos­sier.

In later ye­ars, when the stu­dents have under­sto­od the impor­tan­
ce of “My ELP” and are re­ady to as­su­me res­ponsibility for their 
le­ar­ning, the Bio­graphy can be filled in inde­pendently so that on 
a re­gu­lar basis it re­flects their langu­age le­ar­ning achie­ve­ments. 
In the A2 langu­age skills pages, the­re is ro­om for three (3) re­view 
ses­sions. If ne­ces­sary, “My ELP” can be ex­panded by using the 
additio­nal pages or copying them.

The Bio­graphy consists of a self-as­ses­sment section, which can 
also be conside­red as a langu­age le­ar­ning jour­nal. The­re are fi­ve 
(5) langu­age skill sections which the stu­dents fill in as they are le­
ar­ning the langu­age: lis­te­ning, spe­aking, inte­raction, re­ading, and 
writing.

If the stu­dent can do all the things mentio­ned in the skills descrip­
tors, they co­lour in the who­le circle, if they can do only so­me of 
the skill, they co­lour in part of the circle.

As the stu­dents analyse spe­cific langu­age skills, the­se can be 
dis­cus­sed in their native langu­age, and the te­acher can help by 
giving spe­cific examples in the fo­reign langu­age:

Inte­raction: A2 “I can ask and answer sim­ple qu­estions about fa­
miliar to­pics (we­ather, hobbies, mu­sic…)”

The te­acher asks, “What is your fa­vou­rite pop group?” 
Pos­sible ans­wers, “My fa­vou­rite group is Bra­instorm.”

Wor­king with langu­age skills the stu­dent can:
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le­arn accor­ding to the te­acher’s syllabus, re­vie­wing from time 
to time the de­fi­nitions of the langu­age skills and re­cor­ding 
which ones have be­en le­arnt;
cho­o­se so­me spe­cific objectives, and co­me to a consensus 
in what time pe­riod the­se skills have to be mas­te­red (if it is 
pos­sible, they can be dis­played as pos­ters on the class­ro­om 
wall).

“My ELP” has be­en supple­mented by Companion Vo­lu­me – a 
trans­lation of My Langu­age Bio­graphy in English. The stu­dent can 
cho­o­se which langu­age they will use to comple­te the self-as­ses­
sment. It would be simpler to use the Latvian text as it is impor­
tant that the stu­dent can re­ad the text and under­stand the main 
idea, not that they can describe the skill in a fo­reign langu­age: “I 
can re­ad and understand the key points in so­me re­al things like 
newspa­pers and ma­ga­zines”.

But, at the same time, if the stu­dents have a go­od command of the 
fo­reign langu­age it would be mo­re inte­res­ting for them to use the­
se pages in the fo­reign langu­age. It is planned that additio­nal langu­
age skills pages for other langu­ages will be added to “My ELP”.

PART 3: DOSSIER

For the younger primary scho­ol stu­dents, the Dos­sier is the most 
impor­tant part of the “My ELP”. Star­ting work with “My ELP” it 
is ne­ces­sary to de­cide to­gether which examples of work will best 
re­flect the pro­gress of langu­age acquisition. In the Dos­sier, the 
children can put in:

es­pe­cially impor­tant class and ho­me­work pie­ces;

÷

÷

÷
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the stu­dent‘s own pre­pared tasks and qu­es­tions;
drawings which illus­trate their achie­ve­ments (e.g. vo­cabu­lary 
le­arnt);
the­matic word lists;
re­cords of sto­ries and bo­oks that have be­en lis­te­ned to or 
re­ad;
letters to friends (e.g. email printouts);
the words of songs and po­ems;
pho­tographs (e.g. travel);
pro­ject work or summaries of them;
analysis of langu­age le­ar­ning strate­gies;
au­dio/video/DVD re­cor­dings.

It is re­commended that stu­dents do not only put in the Dos­sier 
examples of their best work but that they are encou­raged to 
re-write, impro­ve their scho­ol work and only then to put it in the 
Dos­sier.

It is also re­commended that (be­fo­re the ho­lidays or once a 
month) the­re is an ex­hibition of the work in the Dos­sier or a class 
dis­cus­sion (or in pairs or groups) is or­ganised so that the stu­
dents can jus­tify their choice of samples.

HOW TO WORK WITH “MY ELP”?

We re­commend familiarising your­selves with “My ELP” at the be­
ginning of the scho­ol ye­ar and dis­cus­sing:

the impor­tance of “My ELP” as it re­flects langu­age le­ar­ning 
achie­ve­ments which will open the do­or to Eu­ro­pe for the stu­
dent;

÷
÷
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the stu­dents‘ ex­pe­rience with using langu­ages;
the stu­dents‘ ex­pe­rience with me­e­ting pe­ople from other 
cultu­res;
the stu­dents‘ travel ex­pe­riences;
how stu­dents le­arn fo­reign langu­ages;
what is the best way to le­arn a fo­reign langu­age;
what the stu­dents have alre­ady le­arnt/know;
what the stu­dents will le­arn in fo­reign langu­age les­sons;
how “My ELP” can be used in the le­ar­ning pro­cess;
show the stu­dents so­me examples of comple­ted “My ELP”.

The class can dis­cuss all three parts of “My ELP”, its structu­re, 
as well as fill in so­me or all of the pages of the Pas­sport.

The stu­dents should under­stand that:

“My ELP” be­longs to them;
du­ring the scho­ol ye­ar, either they or their te­acher can lo­ok 
after it;
they can ke­ep co­pies of their best work in it as well as re­cord 
their achie­ve­ments as they le­arn a langu­age;
“My ELP” will help the stu­dent to under­stand their pro­gress 
as they le­arn a langu­age;
they can show it to other pe­ople as an example of their langu­a­
ge skills;
they can take it with them if they trans­fer to another scho­ol or 
go to live in another country.

The­re are se­ve­ral ways of how to work with “My ELP”. The te­
acher cho­o­ses the best and most suitable method for their stu­
dents.

÷
÷
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At first by be­co­ming familiar with the re­quire­ments of the Pas­
sport and then encou­raging the stu­dents to as­sess their langu­age 
compe­tence and spe­cific langu­age skills le­vels lo­o­king into the 
Bio­graphy and highlighting the langu­age le­ar­ning objectives; then 
stu­dents could be as­ked to lo­ok at the self-as­ses­sment grids and 
after that to clarify, which mate­rials to put in the Dos­sier. Then re­
turn to the Pas­sport and as­sess their langu­age compe­tences and 
le­vel filling in the as­ses­sment tables and page 5.

To start with the Dos­sier, as­king stu­dents to ke­ep their best work. 
After a while when the stu­dents have be­co­me used to updating 
their Dos­sier, to re­se­arch the Bio­graphy, helping the children to 
as­sess their own pro­gress and to think about the aims of langu­
age le­ar­ning in the Bio­graphy and only then stu­dents fill in the 
Pas­sport. The te­acher ex­plains that the stu­dents can de­ve­lop 
their linguis­tic identity by filling in the self-as­ses­sment grid (this 
method could be the most appropriate for stu­dents in the youn­
ger clas­ses).

In short to familiarise themselves with all the parts and to fill in 
what they can do and then du­ring the acade­mic ye­ars to draw 
attention to spe­cific de­tails and sections.

“My ELP” gives also sugges­tions how to better de­ve­lop each 
of the langu­age skills and better under­stand others or ex­press 
one­self. The­se pages (26 and 27) that make the stu­dents think 
of diffe­rent langu­age strate­gies should be drawn attention to in 
class as well.

The te­acher can think about which class activities would help 
the stu­dents to be­co­me involved in as­ses­sing their own achie­
ve­ments vis a vis langu­age le­ar­ning as well as the te­aching 
pro­cess i.e.:
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dis­cus­sions centred around the objectives re­ached and then 
to for­mu­late new objectives;
pair and group work (e.g. pre­paring work to pre­sent to the 
class) and evalu­ation of this work;
self-cor­rection/as­ses­sment and pe­er-cor­rection/as­ses­sment 
of ho­me­work;
pre­paration of tasks and qu­es­tions about the mate­rial to be 
le­arnt;
metho­do­logy choices e.g. how better to le­arn vo­cabu­lary;
how to cho­o­se class and ho­me­work mate­rial etc.

÷
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SELF ASSESSMENT GRID

A1 A2

U
N

D
ER

S
TA

N
D

IN
G

Lis­te­ning

I can re­cognise fami­
liar words and very 
basic phrases con­
cer­ning myself, my 
family and imme­diate 
concre­te sur­roun­
dings when pe­ople 
spe­ak slowly and 
cle­arly.

I can under­stand phrases and 
the highest fre­qu­ency vo­cabu­
lary re­lated to are­as of most im­
me­diate per­so­nal re­le­vance (e.g. 
very basic per­so­nal and family in­
for­mation, shopping, lo­cal area, 
employment). I can catch the 
main point in short, cle­ar, simple 
mes­sages and announce­ments.

R
e­ad

ing

I can under­stand fa­
miliar names, words 
and very simple sen­
tences, for example 
on no­tices and pos­
ters or in catalo­gu­es.

I can re­ad very short, simple 
texts. I can find spe­cific, pre­dic­
table infor­mation in simple every­
day mate­rial such as adver­tise­
ments, pro­spectu­ses, me­nus and 
time­tables and I can under­stand 
short simple per­so­nal letters.

S
P

EA
K

IN
G

S
p

o­
ken Inte­ractio

n

I can inte­ract in a sim­
ple way pro­vided the 
other per­son is pre­pa­
red to re­pe­at or rephra­
se things at a slo­wer ra­
te of spe­ech and help 
me for­mu­late what I'm 
trying to say. I can ask 
and ans­wer simple 
qu­es­tions in are­as of 
imme­diate ne­ed or on 
very familiar to­pics.

I can commu­nicate in simple and 
rou­tine tasks re­quiring a simple 
and direct ex­change of infor­ma­
tion on familiar to­pics and ac­
tivities. I can handle very short 
so­cial ex­changes, even though I 
can't usu­ally under­stand enough 
to ke­ep the conver­sation going 
myself.



34

S
P

EA
K

IN
G

S
p

o­
ken P

ro­
d

uctio
n

I can use simple phra­
ses and sentences to 
describe whe­re I live 
and pe­ople I know.

I can use a se­ries of phrases and 
sentences to describe in simple 
terms my family and other pe­op­
le, living conditions, my edu­catio­
nal background and my pre­sent 
or most re­cent job.

W
R

ITIN
G

I can write a short, 
simple postcard, for 
example sending 
ho­liday gre­e­tings. I 
can fill in forms with 
per­so­nal de­tails, for 
example ente­ring my 
name, natio­nality and 
address on a ho­tel 
re­gis­tration form.

I can write short, simple no­tes 
and mes­sages re­lating to mat­
ters in are­as of imme­diate ne­eds. 
I can write a very simple per­so­
nal letter, for example thanking 
so­me­o­ne for so­mething.

B1 B2

U
N

D
ER

S
TA

N
D

IN
G

Lis­te­ning

I can under­stand the main 
points of cle­ar standard 
spe­ech on familiar matters 
re­gu­larly encounte­red in 
work, scho­ol, leisu­re, etc. 
I can under­stand the main 
point of many radio or TV 
pro­grammes on cur­rent 
affairs or to­pics of per­so­
nal or pro­fes­sio­nal inte­rest 
when the de­livery is re­lati­
vely slow and cle­ar.

I can under­stand ex­tended 
spe­ech and lectu­res and 
follow even complex lines 
of ar­gu­ment pro­vided the 
to­pic is re­aso­nably familiar. 
I can under­stand most TV 
news and cur­rent affairs 
pro­grammes. I can under­
stand the majo­rity of films 
in standard dialect.
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U
N

D
ER

S
TA

N
D

IN
G

R
e­ad

ing

I can under­stand texts 
that consist mainly of 
high fre­qu­ency everyday 
or job-re­lated langu­age. I 
can under­stand the desc­
ription of events, fe­e­lings 
and wis­hes in per­so­nal 
letters.

I can re­ad ar­ticles and 
re­ports concer­ned with 
contempo­rary pro­blems 
in which the writers adopt 
par­ticu­lar attitu­des or view­
points. I can under­stand 
contempo­rary lite­rary pro­
se.

S
P

EA
K

IN
G

S
p

o­
ken Inte­ractio

n

I can de­al with most situ­a­
tions likely to arise whilst 
travelling in an area whe­re 
the langu­age is spo­ken. I 
can enter unpre­pared into 
conver­sation on to­pics 
that are familiar, of per­so­
nal inte­rest or per­tinent to 
everyday life (e.g. family, 
hobbies, work, travel and 
cur­rent events).

I can inte­ract with a de­gree 
of flu­ency and spontaneity 
that makes re­gu­lar inte­rac­
tion with native spe­akers 
quite pos­sible. I can take 
an active part in dis­cus­sion 
in familiar contexts, accoun­
ting for and sus­taining my 
views.

S
p

o­
ken P

ro­
d

uctio
n

I can connect phrases in 
a simple way in or­der to 
describe ex­pe­riences and 
events, my dre­ams, ho­pes 
and ambitions. I can briefly 
give re­asons and ex­pla­
nations for opinions and 
plans. I can nar­rate a story 
or re­late the plot of a bo­ok 
or film and describe my 
re­actions.

I can pre­sent cle­ar, de­tai­
led descriptions on a wide 
range of subjects re­lated 
to my field of inte­rest. I can 
ex­plain a viewpoint on a to­
pical is­sue giving the advan­
tages and disadvantages 
of vario­us options.
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W
R

ITIN
G

I can write simple connec­
ted text on to­pics which 
are familiar or of per­so­nal 
inte­rest. I can write per­so­
nal letters describing ex­pe­
riences and impres­sions.

I can write cle­ar, de­tailed 
text on a wide range of 
subjects re­lated to my inte­
rests. I can write an es­say 
or re­port, pas­sing on infor­
mation or giving re­asons in 
support of or against a par­
ticu­lar point of view. I can 
write letters highlighting the 
per­so­nal signifi­cance of 
events and ex­pe­riences.

C1 C2

U
N

D
ER

S
TA

N
D

IN
G

Lis­te­ning

I can under­stand ex­ten­
ded spe­ech even when it 
is not cle­arly structu­red 
and when re­lations­hips 
are only implied and not 
signalled ex­plicitly. I can 
under­stand te­le­vision 
pro­grammes and films 
without too much effort.

I have no diffi­culty in under­
standing any kind of spo­ken 
langu­age, whether live or 
bro­adcast, even when de­live­
red at fast native spe­ed, pro­
vided. I have so­me time to 
get familiar with the accent.

R
e­ad

ing

I can under­stand long 
and complex factu­al and 
lite­rary texts, appre­cia­
ting dis­tinctions of style. 
I can under­stand spe­cia­
lised ar­ticles and longer 
technical instructions, 
even when they do not 
re­late to my field.

I can re­ad with ease vir­tu­ally 
all forms of the written lan­
gu­age, inclu­ding abs­tract, 
structu­rally or linguis­tically 
complex texts such as manu­
als, spe­cialised ar­ticles and 
lite­rary works.
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S
P

EA
K

IN
G

S
p

o­
ken Inte­ractio

n

I can ex­press myself flu­
ently and spontane­ously 
without much obvio­us se­
ar­ching for ex­pres­sions. I 
can use langu­age fle­xibly 
and effectively for so­cial 
and pro­fes­sio­nal pur­
po­ses. I can for­mu­late 
ide­as and opinions with 
pre­cision and re­late my 
contribu­tion skilfully to 
tho­se of other spe­akers.

I can take part effortlessly in 
any conver­sation or dis­cus­
sion and have a go­od famili­
arity with idio­matic ex­pres­si­
ons and collo­quialisms. I can 
ex­press myself flu­ently and 
convey fi­ner shades of me­a­
ning pre­cisely. If I do have a 
pro­blem I can backtrack and 
re­structu­re around the diffi­
culty so smo­othly that other 
pe­ople are hardly aware of it.

S
p

o­
ken P

ro­
d

uctio
n

I can pre­sent cle­ar, de­tai­
led descriptions of com­
plex subjects inte­grating 
sub-the­mes, de­ve­lo­ping 
par­ticu­lar points and 
rounding off with an ap­
propriate conclu­sion.

I can pre­sent a cle­ar, smo­othly-
flo­wing description or ar­gu­
ment in a style appropriate to 
the context and with an effecti­
ve lo­gical structu­re which helps 
the re­cipient to no­tice and 
re­member signifi­cant points.

W
R

ITIN
G

I can ex­press myself in 
cle­ar, well-structu­red 
text, ex­pres­sing points 
of view at so­me length. I 
can write about complex 
subjects in a letter, an 
es­say or a re­port, under­
lining what I consider to 
be the salient is­su­es. I 
can se­lect style appropri­
ate to the re­ader in mind.

I can write cle­ar, smo­othly-
flo­wing text in an appropria­
te style. I can write complex 
letters, re­ports or ar­ticles 
which pre­sent a case with 
an effective lo­gical structu­re 
which helps the re­cipient to 
no­tice and re­member signifi­
cant points. I can write sum­
maries and re­views of pro­fes­
sio­nal or lite­rary works.
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